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Abstract 

The nonprofit sector has a wide and well-documented diversity deficit. As the 
Nonprofit Academic Centers Council (NACC) considers accreditation, we argue that 
any accreditation process that seeks to elevate the quality and legitimacy of nonprof-
it education must place diversity at the center of the process. As educators who are 
preparing students to study, research, and work in nonprofit and philanthropic orga-
nizations, we have an opportunity and a responsibility to address the deficits in our 
institutions through such an emerging accreditation process. Diversified educational 
environments have been found to improve outcomes for students and for academic 
institutions at large, and accreditation may provide important leverage for nonprofit 
education programs to increase diversity. Yet accreditation alone will not address the 
long-standing and persistent educational structures, policies, practices, and discourses 
that contribute to the exclusion and marginalization of diverse students and faculty. 
Using critical race theory as a lens on the policies, practices, methods, and discourses 
dominant within nonprofit education today, we also call for sustained critical atten-
tion to the ways that identity and power dynamics currently operate within nonprofit 
education and for the development of strategies and approaches that encourage greater 
diversity, equity, and inclusion across the curriculum. 
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The nonprofit sector has a diversity deficit. Multiple studies have hig~ghted a lack 
of racial and ethnic diversity on the staff and boards of nonprofit and P~thropic or-

. ti d b' • hiring and compensation in the sector, and little representa-gamza ons, gen er 1as m . di bill' · F l 
tion among LGBTQ communities and people ~th sa ties. or examp e, although 

1 f l t 36% of the us population and 30% of the U.S. workforce J·ust peop e o co or represen · · d d ' 
8% of philanthropic organizations, 10% of nonprofit boar s, an % of nonprofit or-
ganizations are led by people of color (BoardSour~e, 2014; D 5 Coalition, 2014). In 2014, 
GuideStar reported that just 18% of nonprofits with budge~s of more than $50 million 
had female CEOs in 2013. Although the LGBTQ community represents 5-10% of the 
population, they represent just 2% of foundation_b0~? _me~bers (D5 Coalition, 2011). 
And although 12% of the U.S. population have d1sabilities,_J~st l % of fou~dation board 
and trustee members are people with disabilities (D5 Coalition, 2011). It 1s evident that 
despite representation of people of color, women, LGBTQ. and people with disabilities 
in the population, the nonprofit sector continues to underrepresent these groups. 

As the Nonprofit Academic Centers Council (NACC) considers accreditation, we 
argue that any accreditation process that seeks to elevate the quality and legitimacy of 
nonprofit education must place diversity at the center of the process. As educators who 
are preparing students to study, research, and work in nonprofit and philanthropic 
organizations, we have an opportunity and a responsibility to address the ways that 
nonprofit education may be perpetuating the diversity deficit in the sector. Even as 
we argue that centering diversity in ·nonprofit education standards is an essential step, 
we also underscore a call for nonprofit education to move "well beyond a manage-
rial approach" to include a deeper attention to the complexities of identity and power 
dynamics in the dynamics of volunteering and structuring of nonprofit organizations 
(Weisinger, Borges-Mendez, & Milofsky, 2016, p. 3S). 

Centering Diversity In Accreditation 

Diversified educational environments have been found to promote students' 
openness to cultural, racial, and values diversity (Pascarella, Whitt, Nora, Hagedorn, & 
Terenzini, 1996); develop students' critical thinking skills (Jayakumar, 2008; Pascarella 
& Terenzini, 2005); enrich the environment for teaching and research; and add to the 
"strength, productivity, and intellectual capacity" of the institution at large (Women in 
Science and Engineering Leadership Institute, 2010). By incorporating a wider range 
of voices and perspectives in undergraduate and graduate nonprofit education, our 
nonprofit education programs will be better equipped to prepare students to fulfill the 
promise of the sector and meet the needs of a diverse world. Accreditation may sig-
nal the importance of greater diversity in the discipline and may provide leverage for 
program directors to increase attention to diversity, equity, and inclusion within their 
programs. 

. Several disciplinary traditions intersect with nonprofit education, and the respec-
tive disciplines have recognized the value of diversified educational environments by 
centering diversity in their respective accreditation processes. Social work has a long 
t~a~tion. of inte~rating concerns about diversity, cultural competence, and social ju~-
tice mto its curricular standards. The Council on Social Work Education created a di-
versity standard in 1986 that mandated that all accredited social work programs "make 
special, continued efforts to enrich its program by providing racial, ethnic, and cultural 
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diversity in its student body and at all levels of instruction and research 1 'din din d ti al personne , and by provi g correspon g e uca on supports" (Bowie, Hall & John 2011 
P, 1082). Public administration scholars have argued that diversity, helps t;on, ' 

· · hi (G · N d &L promote democratic citizens p urm, ag a, opez, 2004; Majumdar & Adams 2013) d 
that students' exposure to diverse perspectives helps to enrich their learnlng expan· _ 

nh th . bll en ences and e ances err competence as pu c service practitioners (Brintnall, 2008. 
Rice, 2007; Rivera & Ward, 2008). Thus, in its accreditation standards, the Network 
of Schools of Public Policy, Affairs, and Administration (NASPAA) emphasizes the 
diversity of faculty, staff, and students; requires programs to promote a climate of inclu-
siveness through recruitment, faculty retention, admissions, and student support ser-
vices; and holds programs accountable for the student competency of "communicat-
ing and interacting productively with a diverse and changing workforce and citizenry' 
(Commission on Peer Review and Accreditation, 2009). 

For nonprofit academic programs, accreditation has the potential to encourage di-
versity in the varied curricula. As a means of certification and distinction that reduces 
the "structural uncertainties" of the academic market within nonprofit education ( Cret, 
2011), accreditation may also enable potential students to collect relevant information 
about the quality and commitment of these programs to greater diversity, equity, and 
inclusion inside and outside of the academy. As nonprofit programs communicate with 
internal decision makers, accreditation may operate as a means to make the direct 
connections between the legitimacy of the field of study and an ongoing commitment 
to diversity, and to successfully secure the resources they need to make that commit-
ment a reality. Leaders in these institutions may also use the accreditation standards 
as a "catalyst" as they work with faculty, students, and administrators to center greater 
attention to diversity in their curricula (Cret, 2011). 

However, accreditation alone will not bring diversity to the field of nonprofit edu-
cation. As Cret stated in his 2011 study of business schools in Europe, accreditation is 
a "necessary but not sufficient condition to introduce change" (p. 423). The limitations 
of accreditation are reflected in the research on accreditation policies that include a 
focus on diversity. In their study of public affairs programs, Majumdar and Adams 
(2013) concluded that despite the recommendations, the concept of diversity has been 
"relatively neglected" in the field (p. 218). Similarly, in a study of the effect of diversity 
standards in social work, Bowie et al. (2011) found that even years after implementa-
tion "there has been a systematic lack of m~aningful and/or effective efforts to integrate 
diversity and multiculturalism content into graduate social work curricula" (p. 1099). 
Progress has been made sporadically, and it has occurred "very slowly" (Bowie et al., 
2011, p. 1099), 

Beyond Accreditation 

If accreditation alone will not address the persistent educational structures, poli-
cies, and discourses that contribute to exclusion and marginalization within nonprofit 
education and in the sector at large, then as scholars we must turn our attention to ~e 
complexities of power and identity in the dynamics of volunteering and structuring 
?f nonprofit organizations (Weisinger et al., 2016, p. 3S), extending our foc~s to the 
inclusion and full participation of diverse individuals in a group or organization~ ~d L to greater equity in the procedures, processes, and distribution of resources within 

I 
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05 Coalition, 2011). Fortunately, we are able to draw on .. 
institutions ?r systems ( fit education that encourage us to broaden the focus 

0
tti• 

cal perspectives of nonpro et of social concerns and technical skills to a Wider our 
b ond a narrow s . kn 1 d . range classrooms ey . th t quip students to examine ow e ge, ethics, and po,.. . 

f i • al erspectives a e ) ke .. er in o er tic P d tices (Srinivas, 2009 ; to counter mar t-based id 
1 organizational goals emphasize greater diversity of perspective and e:o ogy 

and develop alternatives. and to explore the ways that even the most Well-intenlage-
ment (Eikenberry, 2oo9), 'al movements and perpetuate social inequality (O 0:ed 
organizatio~s si:O~tis°~irabella (2013) argued, we need critical theory as we ~o:~ 
2001; A. Smith, · " . ble agile creative, and above all, intellectually abl ,, ( with students to become mm , ' e p. 

101). build and extend on these concerns by using critical race theory to con-
Here we f ofit education in the United States today. We turn to critical race sider the state O nonpr • f ].(' th t all 

" ful theoretical and analytic ramewor a ows us to illustrate 
theory as a p;we;ortunities for critical perspectives on diversity and equity inside 
challd entg~sdeanof thope classroom (DeCuir & Dixson, 2004). Rather than viewing the cur-
an ou st h ·t th t d 't · •cu1 eutral or obJ. ective, critical race t eory posi s a race an 1 s intersections n umasn • c • 1 

'th d cl language and immigration status m1orm curncu um at all levels W1 gen er, ass, , . (Yi ) ' 
from prekindergarten through postsecondary education osso, 2002 . 

Crltlcal Race Lens on Nonprofit Education 

c 'tical race theory (CRT) is built on the observation that racism is a deeply 
t I}orce in American society, and CRT is so enmeshed in the fabric of social or-

~:; ~at it appears normal arid natural (Delgado & Stefancic, _200?; Lad~on-Billings, 
1998). According to Hilliard (as cited in DiAngelo, 2011), ~ac1sm 1s the. encompass-
ing economic, political, social, and cultural structures, actions, and beliefs that sys-
tematize and perpetuate an unequal distribution of privileges, resources and power 
between white people and people of color" (p. 56). Race and racism shape institutions 
and social relations, whether explicitly or implicitly (Omi & Winant, 1986), and result 
in disparities in health, housing, employment, financial security, incarceration, and 
education for people of color in the United States and around the globe (W.K. Kellogg 
Foundation, n.d.). 

Within the academy, CRT is also rooted in a "long tradition of resistance" to the 
unequal distribution of power and resources based on race and other forms of oppres-
sion (Taylor, 2009, p. 1). Emerging initially from civil rights litigation, CRT migrated 
to the field of education and now includes an extensive body of scholarship document-
ing the effect of race-based inequalities in academic environments. CRT scholars have 
highlighted processes that hinder the educational pathways of students of color (Sa~s, 
2014; Taylor, 2009), while easing the pathways for White students to receive the hi~-
est quality education (Contreras, 2005; W. Smith, Altbach, & Lomotey, 2002). While 
centering a racial analysis, CRT scholars also focused on the intersections with gender, 
class, and other forms of oppression and highlighted the ways that difference can be 
transformed into a source of empowerment and reconstruction (Crenshaw, 2016). 

As we consider the implications of CRT for nonprofit education, we begin with a 
focus on uncovering structures and practices that lead to the exclusion or marginaliza-
tion of students and faculty of color within nonprofit institutions and programs, As 

scholars in this field 
lem. Following effo1 
profit sector (KunrE 
2011, 2014), NACC 
in nonprofit educat 
tors do not have tc 
student recruitmet 
or excluding racial 
can turn their atte1 
rooms, curricula, , 
vision as the ideal 
mores are considE 
access to mentori 
honors courses, a 
implicit forms of 

Second, wed 
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an opportunity · 
discursive practJ 
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Third,CR1 
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scholars in ~s field of study, we need a _fuller understanding of the scope of the prob-
lem. Followmg efforts to document the mtersection of race and leadership in the non-
profit sector (Kunreuther, n.d.) and the diversity deficit in philanthropy (DS Coaliti 
2011, 2014), NACC could be a leader in gathering data on student and faculty diver:~ 
in nonprofit education programs in the United States and around the world. Yet educa-
tors do not h~ve to wait for ~at_ data to examine how faculty hiring and promotion, 
student i:crw~ent, ~d adm1ss1~ns and fin~cial _aid p~ocesses may be discouraging 
or excluding racially diverse candidates withm therr varied academic programs. They 
can turn their attention to the stereotypes and biases that may be present in their class-
rooms, curricula, and programs. When they are hiring and recruiting, who do they en-
vision as the ideal candidate? Which cultural traditions, linguistic practices, and social 
mores are considered more desirable than others? Do faculty of color have equitable 
access to mentorship and promotion? Do students of color have equitable access to 
honors courses, awards, and recognition? As just as important, how are subtler, more 
implicit forms of racial exclusion operating in nonprofit education programs? 

Second, we deploy the CRT scholars' strategy of paying close attention to the dom-
inant racial discourses that circulate within nonprofit management curricula, high-
lighting the role that language plays in constituting and reproducing hierarchies of 
social status based on race, gender, and other marginalized identities and validating 
the assumptions embedded in the ideology of white supremacy over other racialized 
identities (Flowers, 2010, p. 275). Within nonprofit studies, nonprofit programs have 
an opportunity to consider how they may be replicating and reproducing racialized 
discursive practices. As others have noted, nonprofit organizations have a long tradi-
tion of drawing from, and at times resisting, a language of deficits to describe the needs 
of the communities they serve and the need for the services their organizations provide 
(Breeze & Dean, 2012; Burman, 1994; McCambridge, 2015). A critical race lens asks 
educators to expose and examine "the hidden curriculum:• that is, how stereotypes are 
embedded and circulated in their own curricula and classrooms (DeCuir & Dixson, 
2004; Margolis & Romero, 1996). 

Third, CRT calls for educators to widen the scope of the curriculum to include the 
experiences and perspectives of marginalized people who have been distorted by the 
dominant discourse or excluded from the academy altogether (Mazzei, 2007; Yosso, 
2002). These distortions and exclusions have a direct effect on students of color who do 
not see their lives and histories accurately reflected in their academic programs and on 
faculty who feel unprepared and inexperienced to discuss "the undiscussable," result-
ing in a culture of"silence and fear" in the classroom (Rusch & Horsford, 2009, p. 303). 
When issues of race and diversity are addressed within academic programs, the topic 
is too often limited to single course offerings that are taught by a small subset of the 
faculty (Diem & Carpenter, 2012; Hawley & James, 2010). As nonprofit education initi-
ates a more intentional focus on diversity and inclusion, the question becomes how to 
incorporate diverse perspectives across the curriculum by expanding the methodolo-
gies that educators embrace (Baumgartner, 2010; Porter, 2013; Preissle, 2006) and the 
pedagogical approaches that they use (Ellis, Adams, & Bochner, 2010; Ellis & Bochner, 
2000; Misawa, 2010; Torre, 2009). With these shifts, students may become more aware 
and responsive of the perspectives of marginalized people, expand their tolerance for 
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discomfort, and participate in •challenging, but necessary, conversations" conn . 
to issues of racism and other forms of subordination (Rusch & Horsford, 20()9 p 

Fourth and finally, we turn our attention to the role of whiteness in the 3). 
Here educators can encouracre frank discussion about the structures and p cuia. 

• 0 . • th u "ted rocesses that reinforce the ideology of white supremacy_ 10 e ru States (Brodkin, 20()
6
. 

Roediger, 2005). As the cultural pra~ces ?f ~teness usually unmarked and un~ 
named, and white identity is often socially u.!v1S1ble (Ma~ Vi~, & Garrison-Wade, 
2014), it becomes critical for educators to trouble whiteness by helping all of th . 
students to render visible the assumptions and norms that underpin their identitteu-
( Gillborn, 2016, p. 45). We reco~ that open conv~ons about race and wbi: 
identity may be difficult to sustam 10 the classroom, particularly among White stu-
dents who have lived in a social environment that protects and insulates them fro 
race-based stress (DiAngelo, 2011; Fine, 1997). To truly diversify the curricula, a Wi: 
range of faculty and administrators. White faculty and administrators in parti~ 
will need to take intentional action to educate themselves about their positionality and 
practice the skills needed to facilitate conversations about what can be "extremely sen-
sitive and often elusive" topics (Ray, 2010, p. 77). Such intentional action will have 
significant payouts when educators are better equipped to assist their students to "build 
the stamina to sustain conscious and explicit engagement with race" and other forms of 
domination and subordination (DiAngelo, 2011, p. 66). 

Accreditation and Beyond 

We began this paper with the argument that any accreditation process undertaken 
by NACC must place diversity at the center of the process. We approach accreditation 
as a process that has the potential to encourage and assist nonprofit academic pro-
grams to increase diversity in their curricula. Such a focus is essential to address the 
negative effects that exclusion, stereotyping, and bias have on students and to ensure 
that students, campuses, and communities benefit from the well-documented benefits 
of diversified educational environments (Ganley et al., 2013; Steele & Aronson, 1995). 

We acknowledge that centering diversity in nonprofit accreditation is just one step 
toward diversifying nonprofit education. As Mirabella and Balkun (2011) highlight-
ed, curricular change requires close attention not only to the formal and visible rules, 
but also to the more informal dynamics underpinning organizational change related 
to the affective, psychological, social, and political characteristics of each institution. 
Encouraging faculty, staff, and students to engage in authentic dialogue and sustained 
study of the role that race and other forms of inequality plays in our classrooms and 
in the sector will require leadership, awareness, humility, and persistence. Given the 
disparities that currently exist inside and outside of the academy, we believe our pro-
grams need to seize this moment, critically analyze our current practices. and ad~pt 
new strategies and approaches that encourage greater diversity, equity, and inclusion 
in nonprofit education. 



M11klllU lllv1tr•liv Mll ltlill 1M 

A1ftr1no11 

11~11111p,II 111111\ 1., (~lll 0), Whit~ 1vhl-1wr~1 'l\1lklnp 11hrn11 rN1;~ In Milttlt tdw:11 11 1111 , In 
v, ~ht'"'~1l1 l, Joh11 Nl'l\•ll11ll lly, N, l:111111, IL l'll l1m,m, /k H, llrookll@ld, '1/1111,011,tbook 
tJI 111,,, 11ml 11d111t ,,,1tm1tlm1 (pp, I 0, ... 1111), R1111 l1r1111d•~o, CA1 /omy,flm, 

1111i1,,1S,ml\'f!, (~OU), l11'11<111,N wllll 1111111111 A mrl/11110/ /11tl11x rif'11011pm/ll /Joorrl prncf/c111, 
ll\llrlt,~1l t1,1111 hltp1//lt1111lln~wl1 hlnll'III .ory/ 

llnll'lr, s,, 11 ,1 11, ),. II( loh11Mon, 0, (2011 ), l11t '1Ql'U ll11M dlvt1f'~II y 11110 jrod1rnu, •oclnl work 
11,hwnttnn, A ~0•)'41111' rtltl'ONl'{l''IIVt1 vl {lW hy MSW,lt1vtll Mrknn Amc,rlc"n 80clol 
ll'flrkt1r~. /0111·1,n/ qt' lll,w~· S1111l/11~, 4J, J 080• I w,, 

1,,·twi-. 11,, & Dt1""• ), (2012) Picture~ of 11u,: Um vl c, W# on I.heir repr1mmtnllon tn 
homt1lcm1\IMM l\111d1·11tMln911ppc,11IN, J111m·11,11/01/11l Jv,mwl of Nu11prrif/l amJ Voluntary 
8l'rl,1r Ailm·~·11tl11,Q, 11, l 32- M3, hUpH1//dol.01·9/ IO, .I 002/nv"m, 1417 

llrtnurnll, M, (2008), Pl'epurlns l'hti public: 8ClClor for worklns lr1 mult1e1hnlc 
,1t1 111oc1·11c·ltiM1 An IIMS'188mcmt nnd 1Jan8 fol' ucllon, Joumal o/ Pub/le Affair, 
/!l/111'11t/011, / 4( J ), 39-~0. 

l\mdktn, )\, (2006), N'ow /1J111s /JtJGfllll ll Wlllta folks anti what that 1c1y1 about race In 
A1til'-fli'II, Nt1w Brunswick, N)1 Rut.serH Unlvel'811y PreH, 

nurnuu1, fl, (l 994), Poorchlhfrem Ch1n·1ty uppeul8 ond ldeolostH of childhood, Change,: 
,111 Juttlr11ntlom1I /011rrwl of Ps)1dwlogy and Psyclwtlioraf)y, 12(1), 29-36, 

Coinmlsston on Peci· Review und Accrodltnl'lon, (2009), Accreditation 1ta11dard1 
/iw 11111stt11·~ tle,q1'tlt1 J>l'ogmms, Retrieved from h1tps://11ccredlt11tlon,nospao,org/ 
· resources/ olllclu 1-s t·11.nd11 rd s-pol I cles/ 

Coutrrrns, R fl, (2005), Access, uchlevement, nnd 80clnl cupltnl: Standardized exam, 
nnd the L111'lno college-bound populutlon, Jmmml of Hispanic Higher Education, 
4, 19?-214, 

Cttnslrnw, K, W, (2016), Mupplng l'he mnrglns: Intersecl'lonnllty, Identity polltlcs, and 
vlolem:e 11gulnst wonwn of color, In E. 1nylor, D. Glllborn, & G. Ladson-Billings 
(Eds.), Fo1md111/011s of critical tht101y In education (2nd ed., pp. 223-250), New 
York, NY: Routledge, 

Crct, B, (2011), Accredlt11tlons ns locul munugemcnt tools, Higher Education, 61, 415-
429, 

Ds Co1tl1Uon. (2011). State of the work 2011: Mapping tfie land,cape and DS's path 
Jorw11rd on diversity, equity, and Inclusion In philanthropy. Retrieved from http:// 
www.dScot11iUon.org/tools/ stute-of •the-work• 2011 / 

Ds ConltUon. (2014). State oftlle work 2014: Tackling the tough challenges to advancing 
dlverslt)\ equity, and Inclusion. Retrieved from http://www.d5coalltlon.org/tools/ 
dS-research/ st11te-of-the-work • 2014/ 

DeCuir, )., & Dixson, A. (2004). "So when It comes out, they aren't that surprised that 
it is there~: Using critical race theory as a tool of analysis of race and racism Jn 
education. Ed11cntlonal Researcher, 33(5), 26-31. 

Delgado, R., & Stefanclc, J. (2000). Critical race theory: 1he cutting edge. Philadelphia, 
PA: Temple University Press. 



66 • Feit, Blalock, Nguyen 

(20ll) White fragility. The International Journal of Cnt DiAngelo, R. · 1 ca/ Pea 
3(3), 54-70. ago~ 

. S & Carpenter, B. (2012). Social justice & leadership preparation: D 
D1e~~sformative curriculum. Planning and Changing, 43(1-2), 96-112. evelopinga 

A (2009) Refusing the market: A democratic discourse for,. 
1 Eikenberry, · · d I S •0 Unta"', fit rganizations. Nonprofit an Vo untary ector Quarterly, 

38 5 
- , ¾d nonpro o ' • 82-59

6 Elli C Adams T. E., & Bochner, A. P. (2010). Autoethnography: An ovefVie • 
'•Q;;,,litatlv:social Research, 12( I). Retrieved from http,/ IWWw.qualitativ,:!,•1,,, 
net/index.php/fqs/article/view/ 1589 ch. 

Ell' C & Bochner, A. P. (2000). Autoethnography, personal narrative, refleJti . 
is,N ·Denzin & y Lincoln (Eds.), Handbook of qualitative research (2nd ed PVity

7
. In 

· . ., p, 33~ 767). Thousand Oaks, CA: Sage. 

Fine, M. (1997). Introduction. In M. Fine, _L. Weis,~- P~well, & L. Wong (Eds.), 
0 White: Readings on race, power, and soczety (pp. vn-xu). New York, NY: Routledg! 

Flowers, D. (2010). Mammies, maids, and mamas: The u~spoken lan~age of perceptual 
and verbal racism. In V. Sheared, J. Johnson-Bailey, S. Colin, E. Peterson, & 
s. Brookfield (Eds.), The handbook of race and adult education (pp. 271-282). San 
Francisco, CA: Jossey-Bass. 

Ganley, C. M., Mingle, L. A., Ryan, A. M., Ryan, K., Vasilyeva, M., & Perry, M. 
(2013). An examination of stereotype threat effects on girls' mathematics 
performance. Developmental Psychology, 49, 1886-1897. https://doi.org/10.1037/ a0031412 

Gillborn, D. (2016). Education policy as an act of white supremacy. In E. Taylor, 
D. Gillborn, & G. Ladson-Billings (Eds.), Foundations of critical theory in education 
(2nd ed., pp. 43-59). New York, NY: Routledge. 

GuideStar. (2014, September 22). Gender gap still prevalent in nonprofit sector 
according to new GuideStar nonprofit compensation report. Retrieved from 
https:/ /learn.guidestar.org/news/ news-releases/2014/ gender-gap-still-prevalent· 
in-nonprofit-sector-according-to-new-guidestar-nonprofit-compensation-report 

Gurin, P., Nagda, B. A., & Lopez, G. E. (2004). The benefits of diversity in education for 
democratic citizenship. Journal of Social Issues, 60(1), 17-34. 

Hawley, W., & James, R. (2010). Diversity-responsive school leadership. UCEA Review, 52, 1-5. 

Jayakumar, U. M. (2008). Can higher education meet the needs of an increasingly 
diverse and global society? Campus diversity and cross-cultural workforce 
competencies. Harvard Educational Review, 78, 615-651. // 

Kunreuther, _F. ~n.d.). Why race and leadership? [Blog post]. Retrieved from http: 
www.buildingmovement.org/blog/ entry/why _race_and_leadership . 

Ladson-Billings, G. (1998). Just what is critical race theory and what's it doing i~ a n~~e 
field like education? International Journal of Qualitative Studies in Educatton, ' 7-24. 



f Making Diversity Matter • 67 

Majumdar, S. R., & Adams, M. 0. (2013). Diversity in master of public administration 
programs at minority-serving institutions. Journal of Public Administration 
Education, 21, 215-228. 

Margolis, E., & Romero, M. (1996). "The department is very male, very white, very 
old, and very conservative": The functioning of the hidden curriculum in graduate 
sociology departments. Harvard Educational Review, 68(1), 1-32. 

Matias, C., Viesca, K., & Garrison-Wade, D. (2014). What is critical whiteness doing in 
our nice field like critical race theory? Applying CRT and CWS to understand the 
White imaginations of White teacher candidates. Equity & Excellence in Education, 
47, 289-304. 

Mazzei, L. A. (2007). Inhabited silence in qualitative research: Putting poststructural 
theory to work. New York, NY: Peter Lang. 

McCambridge, R. (2015, February 5). Disrupting the dominant frame: An interview 
with Susan Nall Bales of the Frameworks Institute, 2015 MACEI award 
winner. Nonprofit Quarterly, 22(1). Retrieved from http://nonprofitquarterly. 
org/2015/02/05/disrupting-the-dominant-frame-an-interview-with-susan-nall-
bales-of-the-frameworks-institute-2015-macei-award-winner/ 

Mirabella, R. (2013). Toward a more perfect nonprofit: The performance mindset and 
the 'gift: Administrative 1heory and Practice, 35, 81-105. 

Mirabella, R., & Ballam, M. (2011). Developing a four-year integrated core curriculum: 
Advice for avoiding the pitfalls and building consensus for change. Journal of 
General Education, 60, 215-233. 

Misawa, M. (2010). Musings on controversial intersections of positionality. In 
V. Sheared, J. Johnson-Bailey, S. Col;.n, E. Peterson, & S. Brookfield (Eds.), 1he 
handbook of race and adult education (pp. 187-200). San Francisco, CA: Jossey-
Bass. 

Ogbor, J. 0. (2001). Critical theory and the hegemony of corporate culture. Journal of 
Organizational Change Management, 14, 590-608. 

Omi, M., & Winant, H. ( 1986). Racial formations in the United States. London, England: 
Routledge & Kegan Paul. 

Pascarella, E., & Terenzini, P. T. (2005). How college affects students: A third decade of 
research (2nd ed.). San Francisco, CA; Jossey-Bass. 

Pascarella, E.T., Whitt, E. J., Nora, A. N., Hagedorn, L. S., & Terenzini, P. T. (1996). 
Influences on students' openness to diversity and challenge in the first year of 
college. 1hefournal of Higher Education, 67, 174-195. 

Porter, C. (2013). Identity development in Black undergraduate women (Unpublished 
doctoral dissertation). University of Georgia, Athens. 

Preissle, J. (2006). Envisioning qualitative inquiry: A view across four decades. 
International Journal of Qualitative Studies in Education, 19, 685-695. https:/ / doi. 
org/10.1080/09518390600975701 

Ray, N. (2010). Transforming teaching and learning: Teaching race. In V. Sheared, 
J. Johnson-Bailey, S. Colin, E. Peterson, & S. Brookfield (Eds.), The handbook of 
race and adult education (J:?P· 71-82). San Francisco, CA: Jossey-Bass. 



-
68 • Feit, Blalock, Nguyen 

Rice, M. F. (2007). Promoting cultural competency in public administration an 
public service delivery: Utilizin~ self-assessment tools and performance rneasUre: 
Journal of Public Affairs Education, 13(1), 41-57. . 

Ri M A & ,Hard J D (2008). Social equity, diversity, and identity: Challen vera, . ., n, , . • 1 if b. gesfor 
public affairs education and the public service. Journa o Pu ltc Affairs Education 
14(1), ii-viii. ' 

R d. D R (2005) Working toward whiteness: How America~ immigrants b oe 1ger, . . • h b b ecarne 
white: The strange journey from Ellis Island to t e su ur s. New York, NY: Basic, 

Rusch, E. A., & Horsford, S. D. (2009). Chang~ng hearts ~d minds: The quest for open 
talk about race in educational leadership. International Journal of Educational 
Management, 23, 302-313. 

Savas, G. (2014). Understanding critical race 1?eory as a fra~ework in higher 
educational research. British Journal of Sociology of Education, 35, 506_522_ 
https:/ / doi.org/ 10.1080/01425692.2013. 777211 

Smith, A. (2007). Introduction. In Incite! Women of Color Against Violence (Ed.), 1he 
revolution will not be funded: Beyond the non-profit industrial complex. Cambridge, 
MA: South End Press 

Smith, W. A., Altbach, P. G., & Lomotey, K. (2002). The racial crisis in American higher 
education: Continuing challenges for the twenty-first century. Albany, NY: SlJNY 
Press. 

Srinivas, N. (2009). Against NGOs? A critical perspective on nongovernmental action. 
Nonprofit and Voluntary Sector Quarterly, 38, 614-626. 

Steele, C. M., & Aronson, J. (1995). Stereotype threat and the intellectual test 
performance of African Americans. / ournal of Personality and Social Psychology, 
69, 797-811. https://doi.org/10.1037/0022-3514.69.5.797 

Taylor, E. (2009). The foundations of critical race theory in education: An introduction. 
In E. Taylor, D. Gillbom, & G. Ladson-Billings (Eds.), Foundations of critical theory 
in education (2nd ed., pp. 1-10). New York, NY: Routledge. 

Torre, M. E. (2009). Participatory action research and critical race theory: Fueling 
spaces for nos-otras to research. The Urban Review, 41, 106-120. https://doi. 
org/10.1007 /sl 1256-008-0097-7 

W.K. Kellogg Foundation. (n.d.). Racial equity by the numbers. Retrieved from 
http://20 l Sannualreport. wkkf.org/ data-visualization/ 

Weisinger, J., Borges-Mendez, R., & Milofsky, C. (2016). Diversity in the nonprofit and 
voluntary sector. Nonprofit and Voluntary Sector Quarterly, 45(Suppl. 1), 3S-27S. 

Women in Science and Engineering Leadership Institute. (2010). Benefits and challenges 
of diversity in academic settings. Retrieved from http:/ /wiseli.engr. wisc.edu/docs/ 
Benefits_ Challenges. pdf 

Yosso, T. (2002). Toward a critical race curriculum. Equity & Excellence in Education, 
35, 93-107. 



p 
Journal of Nonprofit Education and Leadership 

2017 • Volume 7 • Special Issue 1 

Editorial Staff ....................................................................................................................... u 

d·tor's Notes 
E 

I 
e From the Special Issue Editor ............................................................................ 1 Messag d l Stuart C. Men e 

president's Notes 
From the NACC President ................................................................................. 3 Message 

Matthew Hale 

15 Accreditation Good for the Field? 
rofit First as Grounding for Nonprofit Studies: Pedagogy, Research, 

Non~ervice to the Community, Accreditation, and National Rankings ........................ 5 
Stuart C. Mendel 

Philanthropy First: Why the Time Is Now. to Implement Accreditation for 
Philanthropy and Nonprofit Academic Programs Around the World ................ 14 
Patrick M. Rooney 

A Critical Perspective on Nonprofit Accreditation ....................................................... 24 
Roseanne Mirabella and Angela Eikenberry 

Between the Disciplines: Accreditation Considerations for Stand-Alone 
Nonprofit Education Programs ............................................................................... 32 
Robert F. Ashcraft 

An Integrated Approach to Nonprofit Management Curriculum: 
Implications for Accreditation ............................................................................... 41 
Steven Rathgeb Smith 

Accreditation: Seven Perspectives From Outside Academia ........................................ 47 
Nonnan A. Dolch 

Accreditation of Nonprofit Certificate and Degree Programs-Caveat Emptor: 
Why Public Administration May Not Be The Best Fit ........................................... 52 
Jennifer Alexander 

Contours of the Accreditation Purpose and Process 
Making Diversity Matter in a Nonprofit Accreditation Process: Critical Race 

Theory as a Lens on the Present and Future of Nonprofit Education ................... 59 
Maureen Emerson Feit, A. Emiko Blalock, Khanh Nguyen 

NASP AA: The Public Administration Process and Approach i~:::n t~~:ditation .............................................................................................. 69 

International Per ti NACC A di · 78 
1 h spec ves on ccre tation ................................................... .. 
10 n Casey 

V 



International by Design: International Accreditation Perspectives for 
Nonprofit Management Education ......................................... .. Marco Tavanti .............................. 84 

Accreditation and International NGOs: Issues and Challenges .................. . John Hailey ................ 98 

Moving Across Academic Disciplines: The Opportunities and Challenges of 
Operationalizing Competency-Based Design ......................................... .. 
Susan Tomlinson Schmidt and Dorothy Norrl$-Tirrell ........... 105 

A Framework for Accreditation 
Curriculum Mapping Models and Other Processes That Might Work 

for Nonprofit and Philanthropy Accreditation ..................................... . 
Heather L. Carpenter .............. 111 

A Template for an Accreditation Process for University-Based Nonprofit and 
Philanthropy Programs........................................................................... 118 
Renee A. Irvin ............ .. 

Summation 
A Position Paper on Accreditation on Nonprofit/Philanthropy 

University Curricula ................................................. . Matthew Hale and Renee A. Irvin ............................................ 126 

Autlior Guidelines ............................................................ . Guidelines for Program Administration Manuscripts ........................................... l38 
Guidelines for Case S di ............................................... 140 

B kR 
tu es.......................................................... 140 oo eview Guidelin .............................. .. 
es .................................................... .. .......................................... 141 


